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Abstract 
This Paper focuses on the investigation about Language learning strategies that second year students graduating in English 
Language, from Mouloud Mammeri University of Tizi Ouzou, declare to use with relation to their vocabulary size. To assess 
Language learning strategies we have used the model proposed by  Oxford (1990) “Strategies Inventory for Language Learning 
“(SILL). We have applied  also,  “The University Word Level Test” (UWLT) form B, adapted by Beglar, et al (2000), to measure 
the vocabulary size by  assessing  the learners’ basic knowledge of common  meaning of words. The vocabulary size results were 
divided into two groups, higher/ lower. Respectably, the first concept means that the students’ score is higher than the average of 
the correct definitions given by his colleague students, the second concept means that the students’ score is lower than the 
average of the correct definitions.  The SILL and the UWLT were distributed to forty six (46) second year student from the 
English department.  The study revealed that students used a wider range of direct and indirect learning strategies. However,   the 
meta-cognitive strategies are the most frequently used among others. It was, also, found that the strategies often used by students 
with higher vocabulary size are different from those used by students with lower vocabulary size. The formers are distinguished 
by using specific strategies that require more efforts and time and lead to an effective learning, such as using English in different 
ways, making summaries, guesses. While  the latter’s  are differentiated by    making  less effort in learning and using surface 
strategies, as rote memory and gesture strategies, that lead to surface learning.   
 
Keywords: Language learning strategies; direct strategies (memory strategies, cognitive strategies, compensation strategies); indirect strategies 
(meta-cognitive strategies, affective strategies, social strategies); vocabulary size (higher vocabulary size, lower vocabulary size. 
1. Introduction 
Many researches in second or foreign language have been done in the last century (O’Malley and Chamot, 1990; 
Green and Oxford, 1995; Weinstein et al,  2000;  Hall, 2000), dealing with language learning strategies (LLS). 
These researches had a practical goal which was the exploration of the ways of empowering or rising language 
learner to become more self -directed, resourceful, flexible, and effective in their learning. However, language 
learning is a huge field of research, dealing with many topics, among them, the vocabulary size.  
The vocabulary’s field has moved from being a neglected backwater to a position of some importance. 
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 The works of Nation (1990), Schmitt (2000), Singleton (2000) and Reid (2000) have revolutionized the field. 
For Reid (2000), vocabulary knowledge is a multidimensional and complex construct. It involves numerous types of 
word knowledge, such as meaning, form, collocation and register (Nation ,2000; in Ta Tseng ; 2008: 258) .Meaning 
is an important dimension of the vocabulary knowledge, its increase rises the vocabulary size of the learner. In this 
context, our paper will deal with Language Learning Strategies that the students of the second years graduation in 
English “as foreign language”, declare use and their impact upon their vocabulary size. From what we have said 
before, we can formulate two hypotheses. 
The students use different learning strategies in  their learning of English as a foreign language. But they use 
more frequently meta-cognitive strategies. 
There are differences between students with higher and inferior vocabulary size in using specific strategies  
2. Methodology 
The subjects of this study consisted of 46 individuals of the second years students preparing  a graduation in 
English language in the university of Mouloud Mammeri of Tizi Ouzou;  who accepted to answer  the materials. 
They represent 82.22% female students and 18.88% male students. They are aged between 18 and 25 years old with 
the mean of 20.82 and and the standard error of 1.83. 
We  used in this study two tools to assess language learning strategies and the vocabulary size. The Oxford 
“Strategies Inventory for Language Learning “(SILL). It is a self report questionnaire which aims is to 
determine the strategies groups used by the learner and the frequency of this use. It is based on the Oxford strategies 
taxonomy and thus, it consists of six (06) scales with fifty (50) items. And The University Word Level Test 
(UWLT) form B, which is used to measure the vocabulary size by assessing the learner basic knowledge of 
common word. It consists of six words and three definitions. The task for the learner is to match correctly three out 
of the six words with the appropriate definitions. In this form 27 definitions are proposed to the learner (Beglar and 
Hunt, 1999).  
To analyse the data we used the frequency and percentage of using the learning strategies and also we compared 
the means between student with higher and inferior vocabulary size in their using of strategies. The items of the 
SILL are behavioural items, which mean that we cannot assure a linear relationship between the individual item 
scores and the total scale scores, so the scales are not cumulative and computing, mean scale scores,  is not 
justifiable psychometrically.  
3. Results and Discussion 
We present, first  the frequency of using the class of  learning strategies and secondly we  assess the relation 
between the student who have a vocabulary size higher than the mean and their strategies used. Than the relation 
between those who have the vocabulary size inferior than the mean and their strategies used (each strategies from 
each scale). These elements will help us to know if the vocabulary size can be influenced by the use of certain 
language learning strategies.  But before dealing with the results of SILL, we present the results of the UWLT  in the 
table below:  
Table 1. Frequency and percentage of the students’ response in UWLT 
 
Scores 3 6 14 15    16 18 19 20 21 22 23 24 25 26 
Frequency 1 2 2 3 1 7 3 6 3 2 6 5 3 1 
Percentage 2.2 4.4 4.4 6.7 2.2 15.6 6.7 13.3 6.7 4.4   13.3   11.1 6.7 2.2 
Cumulated 
Percentage 
2.2 6.7 11.1 17.8 20 35.6 42.2 55.6 62.2 66.7 80 91.1 97.8 100 
               
    From the table, we found that 26 students  have  gathered more than 19 correct definition they are students who 
have a higher vocabulary size ( more than the mean: 19.4) while 19 students  have scored,, in the vocabulary size 
lower than the mean.  But what about the scores of students in the SILL and what are the relations between the two 
scores. 
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3.1. The memory strategies 
   From  the results of the study, we observe that there are many differences in the frequency of using the nine 
items of memory strategies identified by Oxford. The students “ remember new English words or phrases by 
remembering their location on that page, on the board, or on a street sign” (item number 9) “very often” and “often” 
at  56.7%. they also remember a “new English word by making a mental picture of a situation in which the word 
might be used” (item number 4) at 51.1%,  as well as they “connect the sound of a new English word and an image 
or picture of a word to help me remember the word” (item number 3) at 35.5% but they don’t” physically act out a 
new English words” (item number 7 ) excepting 13.4% from them neither they use “rhymes to remember new 
English words” (items number 5) excluding  7.8%  .  
    On an another hand, there are no differences between students who have higher or lower vocabulary size in 
using the memory strategies except for the item number 03, since the students who “connect the sound of a new 
English word and an image or picture of a word to help him remember the word”, “sometimes”, “often” and “very 
often” have a higher vocabulary size than the others students who doesn’t connect. Moreover, the results show, that 
the students “who remember new English words or phrases by remembering their location on that page, on the 
board, or on a street sign”  (item number 9) “sometimes”, “often” and “very often”  have a lower or inferior higher 
vocabulary size than the others students . this can be explained by the fact that this strategy is not effective in 
remembering a word, since it is a surface strategy which do not entail much investments in the material being 
learned such as improving English through remembering words, remembering words by repeating them again and 
again and again; who does not need much time and effort and contribute to learning (Leaver, Ehraman and 
Shekhtman, 2005)  
3.2. The cognitive strategies 
   The study shows the students, first skim an English passage (read over the passage quickly) then go back and 
read carefully (item number 18) “very often” and “often”  at 66.6%  they also, used “often” and “very often” , in the 
same proportions (57.8%) the strategy of “practicing the sounds of English” (item number 12) and “watch English 
TV shows spoken in English or go to movies spoken in English”  (item number 15). They “make summaries of 
information that they hear or read in English” (item number 23) at 51.1%. In addition, “they write notes, Messages, 
Letters, or reports in English” (item number 17) at 48.9%. However, only 26.7% among them “try not to translate 
word-for-word”. These results give as an idea about the student’s choice of strategies, which are surface strategies 
that did not need a colossal effort and did not help on an effective learning.  
   Concerning the differences in using different types of cognitive strategies between student with    higher and 
lower vocabulary size, we found four significative differences. First the students who “ try to talk native English 
speakers” (item number 11) “often” and “very often” are those who have a higher vocabulary size. Secondly, “they 
use the English words they know in different ways” (item number 13) and thirdly “they make summaries of 
information that they hear or read in English”. While the student “who first skim an English passage (read over the 
passage quickly) then go back and read carefully” (item number18) “often” and “very often” have a lower 
vocabulary size. These results can be explained by the fact that students using these three first strategies gather more 
vocabularies by improving English learning by summarizing, speaking, reading , writing English, which take more 
times and efforts but contribute more on learning. They try to deep processing information, in contrast of their pairs 
with lower vocabulary size, who process tasks superficially (Schmitt and Schmitt 1993) and who tend to employ 
surface strategies more frequently. This case explains the finding of this research which indicates that the students 
with higher vocabulary size used cognitive strategies more frequently than the student with lower vocabulary size.  
3.3. The compensation strategies 
  The students, in this research, “can think of an English word and use a word or phrase that means the same  
thing” (item number 29) “often” and “very often” at 62.2%, “they make guesses, to understand unfamiliar English 
words” (item number 24) at 51.1%. They also, “use gestures When they can think of a word during a conversation in 
English” (item number 25) at 48.9%, but they “don’t read English without looking up every new word” (item 
number 27) at 15.6%. That means, that the student use frequently compensation strategies to compensate their 
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missing words. However they look up every new word and that can be explained by the great use of the cognitive 
strategies. 
   On another hand, the students with higher vocabulary size are distinguished from others students with lower 
vocabulary strategies by using “often” and “more often” the strategies implementing “making guesses to understand 
unfamiliar English words” (item number 24). While the student with lower vocabulary size are distinguished from 
the others students by using “often” and “very often” a word or phrase that means the same  thing  which they can 
think about (item number 29). The use of the compensation strategies by students with lower vocabulary size can be 
clarified by the fact that they had more difficulties because of their limited knowledge of the target language and had 
to resort to using compensation strategies more frequently to compensate for their limited knowledge (Yuan, Liu 
and Zhang 2004). 
3.4. Meta-cognitive strategies 
    It is clear from the results that this group of strategies is more frequently used among the others classes of 
strategies. Students “pay attention when someone is speaking English” (item number 32) at 86.7%, they “think 
about their progress in learning English” (item number 38) at 82.3%, they “try to find out how to be a better learner 
of English” (item number 33) at 80% ; they “have clear goals for improving their English skills” (item number 37) at 
75.6% and they “notice their English mistakes and they use that  information to help them do better” (item number 
31) at  71.1%. But they “don’t plan their schedule so they will have enough time to study English” (item number 34) 
except for 22.2% from them. These finding suggest a higher level of meta-linguistic awareness among the students. 
Meta-linguistic knowledge is the ability to reflect the forms and structures of language independently from its 
informational or social function (Rayan,1975. in O’Malley & Chamot, 1990: 121) and to analyse language structures 
overtly. 
   The results of the relations of meta-cognitive strategies and vocabulary size indicate that , the student with 
higher vocabulary size look  for opportunities to read as possible in English (item number 36) “often” and “more 
often” , in contrast of their pairs with lower vocabulary size. They “ never” or “rarely”  try to find as many ways as 
they can to use English (item number 30) which is in contradiction with the latter result.Thus, one can advance that 
they seem to prefer reading English than using it in another way. In conclusion the reason for the more frequent use 
of the meta-cognitive strategies may be interpreted by referring to Li (2002) an Cohen (2000) who claimed (in 
Qingquan and al;2008:344) that  the application of meta-cognitive strategies entails higher proficiency of the target 
language. Most successful students who usually have clearer objectives for learning and stronger abilities of self-
monitoring, self-management and self-evaluation than unsuccessful students are better able to plan their learning 
carefully, monitor their learning processes and evaluates their accomplishments frequently. But the study indicates 
that mainly the students apply several meta-cognitive strategies but they don’t plan their schedule.  
3.5. The affective strategies 
    The students use the affective strategies less frequently than the others strategies, except for the strategies of 
encouraging themselves “often” and “very often” to speak English even when they are afraid of making a   mistake 
(item number 40) at 51.1% but only 17.8% among them write down their feelings in a language learning diary 
“often” and “very often” (item number 43)  and  no more than 11.1% among them who talk to someone else about 
how they feel when they are learning English (item number 44).  
   There are not differences between the using of affective strategies among student with higher or lower 
vocabulary size, but for the strategy of giving themselves a reward or treat when they do well in English  (item 
number 41) since the student with higher give themselves “never” or “rarely” rewards. 
3.6. The social strategies 
   The frequency of their use among student is different. The students ask the other person to slow down or say it 
again if they do not understand something in English ( item number 45) at 77.7%. They try to learn about the culture 
of English speakers (item number 50) at 48.9% because the culture of English speaking countries plays an important 
role in learning. The student who use this strategy might be integratively motivated and more aware of the 
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importance role of culture in English learning (Qingquan et al;2008: 353). They ask questions in English (item 
number 49). However the students with higher vocabulary size  ask for help from English speakers (item number 
48) more often than those with lower vocabulary size.  
  The student who use the affective and social strategies might be more aware of these two strategy groups and 
their importance, know better how to effectively regulate their emotions and tend to intentionally seek out 
opportunities to interact with target- language  users communicatively in order to enhance their proficiency of the 
language (Stern1983). 
4. Conclusion 
   The study aims were to describe the use of LLS and their relation with the vocabulary size. The results reveal 
that the students use different types of strategies. They employ  direct strategies, especially cognitive ones, which 
have a direct impact on processing information. They utilize, also meta-cognitive strategies more often than all the 
types of strategies groups to control, evaluate but less planning learning.   They apply the social strategies which let 
them to interact with others English speakers. 
   The students with higher vocabulary size use specific strategies more often than the students with lower 
vocabulary size. They use an image or picture to remember the word, try to talk native English speakers, and use it 
in different ways , they make summaries, guesses when they don’t understand unfamiliar word, they look for 
opportunities to read English and they ask for help. 
   From all this, we can suggest to the students to use the LLS adequate to each situation as frequently as possible. 
We hope, that other research will deal with the same issues using  a larger sample and other tools to assess LLS , 
since the SILL concentrate on the quantity of using the strategy (frequency) while what is important is the quality of 
using the adequate strategy adapted to a given situation.  
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